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Abstract
　　　There are numerous ideas, theories, studies, and methods about how to 
teach a second language（L2）. The following lesson plan will teach English 
using Content-Based Instruction（CBI）in an economics class taught at a 
Japanese university. The class will introduce the concept of opportunity cost 
using English. CBI requires instructors to be rather engaged in preparing such 
classes. CBI also acknowledges the stress put on the students who are required 
to process two unknowns: the content and the L2. The instructor is responsible 
for bringing together content and L2 learning simultaneously. The lesson plan 
submitted here is the outcome of a course in CBI. The course had certain strict 
criteria for the lesson as well as for the students’ well-being. It is the hope of 
the authors to present a realistic CBI lesson plan that engages students to 
learn not only the L2, but a subject which they are able to converse in using 
the target L2.
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I．Introduction
　Teaching an L2 is no easy task. Too often native speakers feel that they can 

teach their language because they can speak, read, or write their language with some 
proficiency. Merely relying on using a textbook to instruct students in L2 acquisition 
has left many students floundering in the deep waters of communicating in L2. Over the 
years, researchers and publishers of English L2 textbooks have come up with a myriad 
of ideas of how to teach and engage students who wish to learn English.

　It seems that every year there appears the “best” way to teach English; be it 
chanting, listening, songs, news articles, computer games, plays, testing, and even 
Mickey Mouse. Many of these approaches rely on creating a sense of fun in learning 
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English. However, in our experiences, the spark that lights the fire for L2 learning in 
students is being able to use the language in real time, on the spot and in different 
situations. Set phrases from textbooks, lyrics from popular songs, and computer games 
that rely on guessed clicks will not bring about the pride one feels in the ability to 
converse with another person in L2. Here is where Content-Based Instruction（CBI）
comes in.

　CBI is a curricular and instructional approach to teaching an L2 where content is 
taught to students using the L2（Tedick & Cammarata, 2012）. In basic terms, it teaches 
content in conjunction with L2 to bring about real-time, real-life acquisition of L2. The 
content could be science, mathematics, history, engineering, mechanics, etc. The purpose 
of CBI is to bring L2 to life by tackling real-life subjects and interests. As a disclaimer, 
there are various ‘levels’ of CBI that an instructor must keep in mind, and each 
instructor must be comfortable with a certain level in order to use CBI effectively. CBI 
curricula will vary depending on the weight given to each goal accordingly（Karim & 
Rahman, 2016）.

　CBI has been used in some contexts to refer to classes where the primary goals 
are language learning and students are assessed on language performance（Brown & 
Bradford, 2017）. For instance, using mathematics to teach English is a form of CBI, 
though the specific weights placed on math and L2 are important. An English instructor 
may use math that is already known to the students to introduce English numbers and 
mathematical terms, which in this case would be a watered-down version of CBI. On the 
contrary, the following lesson plan incorporates a stricter version of CBI where equal 
weight is given to teaching both new content and L2. In discussion of CBI, many articles 
refer to successful program outcomes as evidence of its benefits. They discuss teacher 
and student interests and successful student adjustment to later academic careers as 
support for CBI（Grabe & Stoller, 1997）. The research shows that students in long-term 
CBI programs do better in both L2 and content material（Tedick & Cammarata, 2012）.

　You may wonder how this could be done. Well, an example is when an English 
conversation student, who is Japanese, went to an American university to learn not only 
English, but also her major: psychology. When she graduated with her major in 
psychology, her confidence in using English was remarkable. Is CBI the easy route to L2 
proficiency? No, not at all. CBI, a form of immersion instruction, may result in immersion 
teachers experiencing a multifaceted struggle when balancing language and content

（Cammarata & Tedick, 2012）.
　So, why use CBI to teach L2? Well, there is the old adage of killing two birds 

with one stone. However, any instructor can see that, though CBI is not the easiest 
method to L2 proficiency, the CBI system has the potential to ingrain language 
acquisition for long lasting results, not just L2 memorization for a quiz or test. The 
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following lesson plan uses the economics principle of opportunity costs as the content in 
conjunction with teaching English（L2）in a Japanese university. The main objective of 
this article is to present a lesson plan, which incorporates authentic materials from the 
St. Louis Fed's Economic Education Program, for the economic English course based on 
the pedagogical principles of CBI. We build both language and content objectives based 
on Bloom’s Taxonomy, which was originally developed by Bloom（Bloom, 1956））and 
revised by Anderson and Krathwohl（Anderson et al., 2001）.

II．Lesson Plan
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III．Concluding Remarks
　As is apparent by the lesson plan, there is a lot of thought and preparation 

required by the instructor in Content-Based Instruction. Again, as stated in the 
introduction, the instructor is attempting to teach both content and an L2 primarily 
using the L2. Due to the fact that students are required to tackle two objectives 
simultaneously, the instructor must keep many caveats in mind when developing a 
lesson plan based on CBI.

　The lesson plan aims to optimize the use of working memory capacity and avoid 
cognitive overload based on cognitive load theory（de Jong, 2010）. Also, familiar 
classroom routines or patterns, called schemata, serve a facilitating function for students

（Leinhardt et al., 1987）. Moreover, the lesson plan uses instructional scaffolding 
techniques as a means to operationalize Vygotsky’s concept of working in the zone of 
proximal development（ZPD）（Cammarata, 2005）（Fields & Marsh, 2019）.

　In order to bring about understanding in the content and avoid overtaxing the 
students, there is a great deal of overlay, or repetition, of material and concepts. The 
lesson plan also relies to a large extent on group activities and the students engaging 
with each other. Student-to-student communication in the classroom can be an 
invaluable tool for instructors. Not only can students help each other with the lesson, 
students are also able to feel that they are not the only ones lacking understanding of 
the lesson.

　However, the lesson plan has a few flaws that are recognized by the authors. One 
overriding problem is that of time. The lesson plan is presuming a 90-minute class. The 
authors acknowledge that the lesson plan, though correct in following all the rules of a 
CBI lesson, may not be fully completed in the allotted time.

　For instance, allotting five minutes for warming up the class and then five 
minutes for introducing vocabulary may be stretching the bounds of any student in any 
country. Another unmentioned aspect of the lesson plan is preparation by students in 
the form of homework. With so many activities squeezed into 90 minutes, it would 
behoove an instructor to give homework in order to prepare the students ahead of time.

　Time problems also pop up with Activity 1 and Activity 2. However, beyond the 
time constraints, there is the cultural problem of quizzing students. Not mentioned in 
the lesson plan is that the instructor must make clear that the quizzes are being used as 
a learning tool and not as a way to give an ultimate grade. In other words, participation 
and a willingness to try is more important than getting every answer correct.

　In conclusion, the time allotted to each activity may not be realistic, and this 
particular lesson plan may have to be used over multiple classes. However, this lesson 
plan is an excellent example of how CBI can work, and the preparation involved in 
making it work. If done correctly, like this lesson plan, students will come away with a 
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deeper understanding of using the target L2, developing confidence in using L2 to go 
beyond ordering a hamburger or asking for directions to the nearest library. In addition, 
students will develop a respect for the instructor, which can go a long way in future 
classes.

　Is CBI the easy way to teach an L2? We should now realize that it is not. But, can 
CBI be a great tool in teaching an L2 while also teaching some content? Yes, if the 
instructor is up to the task. The lesson plan introduced here has some flaws with time 
allotted to certain activities, but it is solid in showing the CBI model and how it can be 
used to engage students in using L2 on a realistic and productive level.

　It is our sincere hope that any instructor reading this paper will appreciate the 
role in teaching an L2 and will feel the motivation to try something outside his or her 
comfort zone. CBI is not for everyone, but perhaps it can serve as a way to inspire 
instructors to experiment in other ways that fit their teaching style.
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